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Assessment is a continuous process that is integral to teaching and learning. It must be implemented in such a way to 

maximise the understanding of what pupils know, understand, and can do. It should also help in identifying any areas 

for further improvement and to help celebrate achievements from pupils’ work. It necessitates an academy approach 

where dialogue between the pupil and teacher is designed to promote rapid and sustained progress with timely 

feedback the major factor in pupil progress.  

 

1. Aims of assessment: 

• To ensure that assessment contributes to accurate record keeping which is used to monitor progress and 

identify pupils’ strengths and areas for development. 

• To set challenging targets for all pupils to raise aspirations and support pupil progress. 

• To ensure that assessment is central to make strategic decisions in our planning, delivery and reviewing of 

the curriculum so that the needs of all pupils are met. 

• To inform all stakeholders about pupil progress. 

• To involve pupils in their learning through regular feedback so that all pupils know and understand where they 

are in their learning, where they should be and how to get there. 

 

2. Whole school uses: 

• To share assessment information with key stakeholders through formal reports. 

• Analyse the performance of different groups of pupils against school and national targets. 

• Identify pupils who need intervention strategies. 

• Identify pupils who are at risk of underperforming and plan the necessary incisive intervention. 

• Measure the impact of the intervention strategies on pupil progress. 

• Identify departmental and whole school strengths and areas for development. 

 

Summative Assessment is the formal testing of what has been learned in order to produce marks or grades.  This 

should take place on a termly basis at pre-determined points identified in learning journeys/schemes of work by 

department leads and involves conducting short and regular assessment tasks to produce marks to gauge pupil 

progress against targets set through the learning journey towards GCSE.  Summative assessment allows the 

teacher to chunk down work over the year, identify which pupils need a focus for improvement and inform the 

teacher on aspects of learning that are not understood therefore informing future planning. It should also 

incorporate prior learning to ensure consolidation of skills and understanding through a well sequenced curriculum 

where cognitive science strategies of retrieval, spaced and interleaved practice are used.  

 

These assessments should relate to the Academy’s progress bands on KS3 learning journeys and 1-9 grading 

system at KS4 in order to track individuals in their overall progress towards their progress 8 score and put in place 

interventions where necessary. In this way, Team leaders and Senior Leaders will be able to track overall progress 

of individuals and teaching groups as a result. 

 

Formative Assessment is intended to inform day to day teaching and learning. It consists of a range of interactions 

with pupils that provides immediate and ongoing feedback during lessons, including discussion and questioning, 

self and peer assessment and mini plenaries.  Formative assessment allows the teacher to evaluate and adapt 

their teaching to meet the needs of pupils allowing them to learn more effectively. In addition, it allows pupils to 

evaluate their own work (or that of others) and consider how to improve.  
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The basis of formative assessment is deciding if pupils have mastered the concepts taught, the knowledge which 

supports them, and the skills needed to apply them. Learning journeys will be designed to teach these concepts, 

knowledge and skills in to lesson sized chunks of learning.   

 

3. Marking: 

3.1. Purpose: 

• To acknowledge progress towards targets and check learning against the learning focus. 

• To inform future teaching. 

• To correct mistakes in order to improve learning, using the literacy marking policy. 

• To provide constructive feedback in order for pupils to reflect on areas for development and set targets 

for themselves to improve. 

 

3.2. Principles of effective marking: 

• Constructive marking and quality feedback raises the aspirations and standards of pupils, teachers 

and parents in order to achieve the highest possible standards for each pupil. 

• All marks or grades must be meaningful to pupils.  Department specific marking and assessment 

policies must be explained to all pupils. 

• Marking should provide positive and constructive comments to pupils in order to help them to 

understand what they have achieved and what they need to do to improve to show progress. 

• Focuses on the learning focus and the extent to which the success criteria have been met. 

• The use of a range of feedback strategies including oral, written, acknowledgement and quality teacher 

feedback. 

• Supports consistently high expectations for effort, presentation and literacy. 

 

Pupils should have the opportunity to respond to your feedback in GREEN pen as part of ‘Green for Growth’ 

and this should be evident in work books.  Evidence of progress should be clear as a pupil should reduce 

the number of similar mistakes in subsequent work, thus showing marking and feedback has had impact.  

 

3.3. Marking with Impact: 

The Academy recognises that quality marking is essential in the growth of pupils and their learning. The 

underlying principle of this marking and feedback must be to impact on pupil progress, not to satisfy other 

stakeholders. In this respect Castleford Academy supports the statement ‘mark less, but mark better’ where 

all marking is ‘meaningful, manageable and motivating’ and leads to effective planning of future lessons.  

 

3.3.1. Acknowledgement Marking: 

This is not detailed marking.  Acknowledgment marking should take place within a lesson and show 

that learning has taken place as a result of the intervention. 

• This should involve regularly checking work for understanding, completeness and presentation. 

Teachers must insist on well-presented written work and should praise neat work, whilst targeting 

pupils to improve illegible/careless work, regardless of starting point or of sub group. 

• This marking can take place while a teacher is circulating around the room, listening to 

discussions and having incisive interventions on any misconceptions pupils may have. 
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3.3.2. Improvement marking through written feedback: 

• Pupils should be given written feedback on pieces of assessed work (commonly used marking 

codes can be found on the next page). Feedback should show pupils what they have done well, 

and what they need to do to improve. Improvement/reflection time is crucial here. Pupils should 

then be given time to respond to these comments and improve their work e.g. correcting errors, 

redrafting work or answering specific question to consolidate/extend understanding. This new 

work should be clearly shown in GREEN pen or as part of a therapy piece that shows an 

improvement in understanding. 

• It is important that pupils are challenged by feedback and the teachers have high expectations in 

terms of the reflection/response which will be checked at a later time. 

• It is essential that the teacher ensures pupils understand the feedback and it is good practice to 

provide an example or model of how to respond effectively. 

• Teachers will share a progress band or grade achieved with pupils on identified assessed pieces 

only when appropriate. This will then be logged on pupil trackers within their books.  

• A teacher should use their professional judgement/discretion to decide the extent to which they 

provide written feedback on classwork other than assessments agreed by the department 

throughout the year. 

 

3.3.3. Marking for Literacy: 

• It is not expected that teachers correct/identify every literacy error in every piece of written work. 

• Teachers should use the codes below to support the development of pupils’ literacy skills. These 

should indicate to pupils where an error has been made by either underlining, circling or placing 

an asterisk near the error with a spelling code.  

• Spelling errors should be corrected based on knowledge of the individual pupil. For example, by 

prioritising the most important area for that particular pupil to improve first, rather than 

highlighting every single error. 

• Where appropriate, pupils should write out the correct spelling three times and/or show 

understanding of the word by writing it in a sentence. 

 

 

Commonly used marking codes 

✓ Answer/section of work is at the expected level 

✓ ✓ Answer/section of work is clearly understood. Work can be modelled for others 

cl Capital letter error 

sp Spelling error 

h Homophone error 

ww Wrong word 

// New paragraph needed 

?? Work needs further explanation/working out needs further development 

* Something needs checking in your work. Find the mistake. 

RTQ! The question has been misinterpreted, read it carefully and answer again 

WWW What went well – a specific comment at the end of work relating to positives 

EBI Even better if – a comment that suggest improvements that pupils respond to 

 

3.3.4. Other Forms of Feedback  

• Feedback to pupils can take many forms. An area where we can have equally effective impact is 

by intervening at an early stage. Teachers should plan to use good quality Assessment for 

Learning (AfL) opportunities such as verbal feedback, peer and self-assessment and questioning 

during lessons.  
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• Information gathered from such activities should be used to change the direction of the lesson 

and/or inform future planning to consolidate learning.  

• Teachers may also choose to use self & peer assessment and verbal feedback to ‘mark’ 

assessments requiring short answers, however, pupils should still be given time to respond to this 

and to correct errors.  

• We need to teach our pupils how to make constructive comments of how to improve (reflective 

learner), particularly how to suggest improvements that are clear and linked to the agreed success 

criteria.  

• If and when pupils are engaging in self and peer assessment, they should be supported in the use 

of marking codes.   

 

4. Curriculum implementation scrutiny 

We would expect to see: 

• Pupil progress band (KS3) and minimum and aspirational target grades (KS4) filled out on the front of the 

book with the pupil’s assessment grades, regularly updated by the pupil, shown from throughout the year. 

There must also be a progress tracker of marks/progress band/grades achieved to show progress over the 

year within the pupil’s book/folder. 

• A well-presented exercise book, free of graffiti. 

• Where possible, assessed work should be stuck into books. If impractical (large formal assessment or 

large piece of work) then a feedback sheet including progress band/grade, marking codes and/or teacher 

comments must be stuck into books. 

• A well organised book or folder.  All sheets should be stuck in; folders should be in a logical order with 

maintained or improved levels of presentation. 

• Completed tasks with evidence of connected learning and knowledge built over time through logical and 

sequenced planning. 

• Evidence of systematic feedback from teachers including use of the marking codes and teacher comments. 

• Evidence that pupils are looking back at previous marking and have acted upon suggested improvements. 

• Ambitious vocabulary and use of technical terms within passages of written work (PoL strategies). 

• ‘Full’ or completed books MUST be kept as evidence for progress over time for that year. 

 

QA of marking will be completed via: 

• Light touch observations. 

• During formal lesson observation cycle (2x per year) 

• Heads of subject carry out a curriculum implementation scrutiny - at least once every half term (SLT to 

standardise at least one per year). 

• Please ensure that ALL folders and/or books (new and old) are given as part of your observations/curriculum 

implementation scrutiny. 

 

Addendum to Marking and Assessment Policy enforced if Outbreak Management Plan comes into effect as a 

result of the coronavirus (COVID-19) pandemic. 

This addendum will outline how the Academy will continue to mark and assess during the current pandemic and 

whilst subsequent restrictions are in place on normal practices. 

If the Outbreak Management Plan is put into effect, the Academy will follow the normal curriculum and teachers 

will mark pupils’ work in line with the main body of the policy. However, for marking pupils’ work, the following 

guidance must be taken into account: 
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• Staff are able to take pupils’ work books/assessments home to mark. 

• Pupils and teachers should only take books/assessments home where absolutely necessary (minimum 

quarantine period of 72 hours before marked by staff or handed back to pupils unless gloves are used as a 

form of PPE when marking). 

• Hands must be thoroughly washed and sanitised before and throughout the touching of 

books/assessments if not using PPE. 

• Where other means of recording progress can be used, this should be considered in order to minimise 

marking and the use of books (e.g. setting tasks on GCSE pod, SMHW, Seneca etc). 

• Pupils are not to share or swap resources, materials or work including to peer assess each other. 

• Although curriculum implementation scrutiny will continue as part of the Teaching and Learning QA 

process, observers MUST take into account the impact of potential COVID-19 outbreaks on not only the 

regularity of teacher marking, but also the quality of the work completed by the pupils during any potential 

COVID-19 outbreaks.  

Guidance for pupil feedback: 

• To minimise the impact on workload, teachers should consider using whole class feedback opportunities 

after the collation of misconceptions discovered in work.  

• In class, where teachers deem it necessary to offer pupils feedback, social distancing rules must be 

adhered to. 

• Where pupils are learning remotely, e.g. due to isolating or following clinical health advice to stay at home, 

teachers can offer feedback on a sample of the work completed by pupils online, via GCSE pod, SMHW 

quizzes, Hegarty maths, National Oak Academy resources etc but will not rely solely on these platforms to 

understand how well pupils are learning.  

• If and when live and pre-recorded lessons are deemed necessary, regular green for growth opportunities 

should be planned and built into the sequencing of lessons to allow for pupil specific time to respond to 

written/verbal feedback to develop pupil understanding. 

 


